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Abstract
This study addresses the problem of Arabic learning motivation among Madrasah Aliyah
students, which is often understood merely as an academic or linguistic issue, while in fact
it involves broader religious, psychological, emotional, social, pedagogical, and cultural
dimensions. The research questions focus on how religious values, pedagogical interaction,
emotional experience, psychological needs, peer relationships, family influence, and local
cultural values shape students’ motivation in learning Arabic and contribute to the
formation of Muslim youth identity. This study also examines the implications of Arabic
learning motivation for Islamic family education, Islamic family law, and the continuity of
religious values in contemporary Indonesian society. Methodologically, this research
employs a qualitative design with a phenomenological approach to understand the
subjective experiences of Madrasah Aliyah students in Kabupaten Bantaeng, Indonesia.
Data were collected through in-depth interviews exploring students’ motivations,
emotional responses, perceptions of Arabic learning, relationships with teachers and peers,
family support, and cultural values related to learning. The data were analyzed thematically
by identifying recurring patterns, meanings, and social contexts emerging from the
participants’ narratives. The findings reveal that Arabic learning motivation is a
multidimensional phenomenon shaped by spiritual awareness, emotional security,
supportive pedagogical relationships, peer encouragement, family religious values, and local
cultural identity. The study further finds that humanistic-religious Arabic learning
contributes significantly to the formation of Muslim youth identity by fostering spiritual
consciousness, social belonging, moral responsibility, and religious continuity. These
findings highlight the importance of integrating humanistic and religious values into
Arabic education as a strategic effort to strengthen Muslim adolescent identity and sustain
[slamic family values within society.

Keywords: Learning Motivation, Arabic Language, Humanistic-Religious Learning,
Muslim Youth Identity; Islamic Family Law
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Introduction

The transformation of Islamic education in contemporary Indonesia has generated
increasing scholarly attention, particularly regarding the relationship between religious
learning, identity formation, and Muslim family values. Within this context, Arabic
language learning in madrasah education occupies a strategic position because Arabic is not
merely treated as a foreign language, but also as the language of the Qur’an, hadith,
worship, and Islamic intellectual tradition. For many Muslim students, learning Arabic
represents an important medium for constructing religious identity and strengthening
emotional attachment to Islamic teachings (Agustini, 2023; Huda, 2025; Widodo, 2020).
Consequently, Arabic learning in madrasah cannot be separated from broader discussions
concerning Islamic family education, religious socialization, and the transmission of Islamic
values across generations.

Recent studies on Arabic language learning have predominantly focused on linguistic
competence, curriculum development, pedagogical effectiveness, and classroom motivation
(Lazuardi & Syaheed, 2024).However, limited attention has been devoted to examining
Arabic learning as a socio-religious and cultural experience that contributes to the
formation of Muslim youth identity within  the framework of Islamic family
education(Rachman, 2025). In many Indonesian Muslim communities, especially in
madrasah environments, students’ motivation to learn Arabic is closely connected to
religious consciousness, family expectations, moral values, and cultural identity(Efendy &
Al Thram, 2025; Shofiah, 2025). This indicates that Arabic learning functions not only as
an academic activity but also as a process of internalizing Islamic norms and values that
later influence attitudes toward family, society, and religious life.

The issue becomes increasingly important amid the challenges of globalization, digital
culture, and changing patterns of Muslim family relations in contemporary society. Many
Muslim families experience difficulties in maintaining religious values among younger
generations due to the growing influence of secular culture, social media, and transnational
lifestyles. In such circumstances, Islamic educational institutions, including madrasah, play
a crucial role in reinforcing Islamic identity through religiously meaningful learning
experiences. Arabic learning thus becomes one of the important instruments for cultivating
spiritual awareness, moral discipline, and attachment to Islamic teachings among Muslim
youth (Suprayitno et al., 2025).

In the context of Islamic family law, the formation of religious identity among adolescents
has significant implications. Islamic family law is not merely concerned with legal
regulations related to marriage, inheritance, or kinship, but also encompasses the
preservation of moral values, religious.

The family serves as the first institution responsible for transmitting Islamic values, while
madrasah functions as a complementary institution that strengthens religious
understanding and ethical behavior(Mohamed et al., 2025). Therefore, understanding how
Arabic learning contributes to identity formation may provide important insights into the
broader discourse of Islamic family education and the sociological foundations of Islamic
family law in Indonesia.

Previous research has shown that students’ learning motivation is shaped by various factors,
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including psychological needs, emotional experiences, pedagogical interaction, peer
relationships, and socio-cultural background(Shaalan et al., 2023). Nevertheless, many
existing studies still approach motivation from a psychological or educational perspective
without adequately exploring its religiousshumanistic dimensions. Furthermore, studies
rarely examine how local cultural values influence students’ learning experiences and
religious identity formation. In South Sulawesi, for instance, the local value of siri’— which
refers to dignity, honor, shame, and social self-respect—plays an important role in shaping
students’ attitudes toward education and achievement. This cultural value often encourages
students to maintain academic performance and protect family reputation, thereby
influencing their motivation and emotional engagement in learning Arabic.

This study argues that Arabic learning motivation among Madrasah Aliyah students should
be understood as a multidimensional phenomenon involving religious, psychological,
emotional, social, pedagogical, and cultural aspects simultaneously. The study further
proposes that humanisticreligious Arabic learning contributes significantly to the
formation of Muslim youth identity by fostering spiritual consciousness, emotional
security, social belonging, and moral responsibility. Such findings are relevant for
contemporary discussions on Islamic family law because identity formation among Muslim
adolescents directly affects the sustainability of Islamic family values and religious
continuity within society.

This research aims to analyze the dynamics of Arabic learning motivation and its
contribution to the formation of Muslim youth identity among Madrasah Aliyah students
in Kabupaten Bantaeng, Indonesia. Specifically, the study examines how religious values,
pedagogical interaction, emotional experience, psychological needs, peer relationships, and
local cultural values shape students’ learning experiences and influence their understanding
of Islamic identity. The study also explores the implications of these findings for Islamic
family law and religious education in contemporary Indonesia.

Methodologically, this study employs a qualitative research design using a
phenomenological approach to understand students’ subjective experiences in learning
Arabic. Data were collected through in-depth interviews with Madrasah Aliyah students in
Kabupaten Bantaeng. The interviews explored students’ motivations, emotional
experiences, perceptions of Arabic learning, relationships with teachers and peers, family
influence, and cultural values related to learning. The collected data were analyzed
thematically by identifying recurring patterns, meanings, and social contexts emerging from
participants’ narratives. Through this approach, the study seeks to provide a comprehensive
understanding of Arabic learning as a humanistic-religious experience that contributes to
Muslim youth identity formation within the broader framework of Islamic family education
and Islamic family law.

Humanistic-Religious Motivation in Arabic Learning and The Formation of Muslim
Youth Identity

The findings of this study indicate that Arabic learning motivation among Madrasah Aliyah
students in Kabupaten Bantaeng is multidimensional and strongly influenced by religious,
emotional, social, and cultural factors. Based on in-depth interviews, students generally
perceived Arabic not merely as an academic subject but as a sacred language closely
associated with Islam, worship practices, and Muslim identity. Arabic was understood as
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the language of the Qur’an, hadith, prayer, and Islamic scholarship. Consequently, learning
Arabic was interpreted as part of students’ spiritual responsibility and religious devotion as
Muslims. This finding suggests that students’ motivation cannot be explained solely
through academic or cognitive perspectives because their engagement with Arabic learning
is deeply intertwined with religious consciousness and identity formation.

The study also found that students’ motivation developed through humanistic and
emotional learning experiences. Students expressed feelings of pride, spiritual satisfaction,
and self-confidence when they succeeded in understanding Arabic texts, reading Qur’anic
passages, or participating in Arabic communication practices. Such experiences
strengthened their perception that Arabic competence symbolized religiosity, moral
discipline, and intellectual seriousness within Muslim society. At the same time, motivation
tended to decrease when learning environments were dominated by rigid memorization,
fear of mistakes, or unsupportive classroom interaction (Yahya et al., 2021). Therefore,
Arabic learning motivation emerged not merely from instructional content but also from
the quality of emotional and pedagogical relationships within the classroom.

Another important finding concerns the role of family socialization in reinforcing students’
religious orientation toward Arabic learning. Parents frequently encouraged students to
study Arabic because it was considered essential for understanding Islamic teachings and
preserving religious commitment within the family environment. In this context, Arabic
learning functioned as part of the intergenerational transmission of Islamic values.

within Muslim families (Putra et al., 2023). Family expectations regarding religious
education, moral behavior, and academic achievement significantly shaped students’
motivation and learning orientation. Furthermore, local cultural values such as siri'—=which
emphasizes dignity, shame, honor, and family reputation— also influenced students’
educational responsibility and emotional engagement in learning Arabic.

The interview data from Arabic language teachers further demonstrate how religious
meaning, emotional support, and pedagogical interaction contribute to students’ learning
motivation and identity formation. Teachers generally emphasized that students became
more motivated when Arabic learning was connected to Islamic practices and delivered
through communicative and humanistic approaches.
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Informant Interview Excerpt Main Theme Interpretation
Teacher 1 “Most  students Religious Arabic learning is
are more Motivation  perceived as
enthusiastic  when  the a  spiritual
material is linked to the activity
Qur’an, the hadith, or closely connected to
the language [slamic worship and
commonly wused in daily religious identity.
worship. They feel that
Arabic is not merely a school
subject, but an integral part
of their
faith.”

Teacher 2 “Pupils often feel a sense of Islamic Arabic competence
pride when they are able to Identity functions as a
read  Arabic  texts or Formation  symbol of
understand the meaning of religiosity, piety, and
verses. They intellectual
regard proficiency in Arabic legitimacy
as a sign of being a religious within
pupil with a good knowledge Muslim society.
of religion.”

Teacher 3 “If teachers are too strict or Humanistic ~ Supportive  and
focus solely on rote learning, Pedagogy communicative
pupils quickly become bored teaching
and develop a fear of methods

learning. However, if lessons

strengthen students’

are made interactive and emotional

show respect for the pupils, security and
they become more learning
active and confident.” motivation.

The interview findings from teachers indicate that Arabic learning in madrasah
environments is not merely oriented toward linguistic mastery but also toward emotional
development, spiritual awareness, and moral formation. Teachers recognized that students’
motivation increased significantly when learning activities created psychological comfort,
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participation, and meaningful connections to Islamic life. This demonstrates the
importance of humanistic pedagogy in strengthening students’ attachment to Arabic
learning and Islamic identity simultaneously.

Similarly, interviews with students revealed that Arabic learning was strongly connected to
religious awareness, family expectations, emotional experience, and social identity.
Students frequently described Arabic learning as part of their effort to become better
Muslims and fulfill family expectations related to religious education.

Informant Interview Excerpt Main Theme Interpretation

Student 1 “I am learning Arabic Religious Family
because I want to Awareness and  socialization
understand the Family strengthens
Qur'an and  the Education students’ religious
hadith  directly. My motivation in
parents always say that learning Arabic.

Arabic is
important for gaining a

deeper
understanding  of
religion.”

Student 2 “If I could read or speak Muslim Identity Arabic  learning
Arabic, I would feel more and  Self- contributes to the
confident as a Muslim.”  Confidence construction of

religious  identity
and personal
confidence.

Student 3 “I'd be embarrassed if I Siri’, Family  Local cultural
couldn’t speak Arabic or Expectation, values and family
got a bad mark, because and  Moral expectations

my family Responsibility influence students’
expects me to study motivation and

my religion academic
properly.” responsibility.

The interview findings above confirm that Arabic learning motivation among Madrasah
Aliyah students in Kabupaten Bantaeng is deeply embedded within religious consciousness,
family education, emotional experience, and socio-cultural values. Arabic learning
functions not only as a linguistic activity but also as an important medium for constructing
Muslim identity, moral responsibility, and religious legitimacy among younger generations.
Within the broader framework of Islamic family education and Islamic family law, these
findings suggest that Arabic learning contributes significantly to the reproduction of Islamic
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values, the strengthening of religious character, and the continuity of Muslim family
identity in contemporary Indonesian society.

Psychological Needs and the Construction of Religious Identity

The study found that students’ motivation in learning Arabic was strongly influenced by
the fulfillment of basic psychological needs, particularly autonomy, competence, and
relatedness. Data gathered through in-depth interviews with Arabic teachers and students
revealed that motivation increased when the classroom atmosphere was participatory,
emotionally supportive, and communicative. Teachers emphasized that students became
more active and confident when they were given opportunities to ask questions, express
opinions, and participate in collaborative learning activities. One Arabic teacher explained
that students tended to enjoy learning when the classroom environment was not dominated

by rigid memorization but instead encouraged interaction and personal involvement.

Table 1. Interview Findings on Autonomy and Participatory Learning

Informant Interview Excerpt Emerging Theme
Arabic “Students become more enthusiastic when they Participatory
Teacher 1 are allowed to ask questions freely and learning
participate in discussions rather than only strengthens
listening to lectures.” autonomy
Arabic “Interactive learning methods make students Recognition
Teacher 2 feel valued and respected in the classroom.” ~ enhances
motivation
Arabic “When students feel psychologically safe, they Psychological
Teacher 3 are more confident in practicing Arabic.” safety supports
engagement
Student 1 “I feel motivated when the teacher allows us to Student
express opinions and practice speaking Arabic participation
together.” increases
confidence
Student 2 “I become more active when the teacher is Emotional comfort
friendly and does not make us afraid of making encourages
mistakes.” learning
Student 3 “Learning Arabic is enjoyable when we learn Contextual
through games and group discussions.” learning
builds
enthusiasm

These findings indicate that the need for autonomy plays a significant role in strengthening
learning motivation and religious identity formation. Students who felt respected and
actively involved in the learning process demonstrated greater confidence in engaging with
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Arabic texts and Islamic learning materials. The fulfillment of autonomy needs enabled
students to perceive themselves not merely as passive recipients of knowledge but as active
participants in the process of understanding Islamic teachings. This experience contributed
positively to the development of self-worth and religious confidence among Muslim
adolescents.

The need for competence also emerged as an important factor influencing students’
religious and academic identity. Interview data revealed that students who experienced
academic success, received appreciation from teachers, or managed to understand Arabic
materials tended to develop stronger self-confidence and a more positive perception of their
religious capacities. Teachers likewise acknowledged that positive reinforcement and
achievable learning targets significantly affected students’ emotional stability and academic
persistence.

Table 2. Interview Findings on Competence and Academic Confidence

Informant Interview Excerpt Emerging Theme
Arabic “Students become more confident when Achievement
Teacher 1 they successfully understand Arabic texts or strengthens
answer questions correctly.” competence
Arabic “Giving appreciation, even for small Positive feedback
Teacher 2 progress, motivates students increases motivation
to
. . »
continue learning.
Arabic “Students who repeatedly fail often lose Failure weakens
Teacher 3 confidence and become passive.” motivation
Student 1 “I feel proud when I can read Arabic Success builds
correctly in front of the class.” selfesteem
Student 2 “Getting good grades in Arabic makes me Academic success
feel closer to Islamic knowledge.” strengthens religious
identity
Student 3 “Sometimes I feel embarrassed when I Fear of failure affects

cannot answer questions because my

confidence

friends may laugh.”

The findings demonstrate that competence is closely associated with both academic
achievement and religious self-perception. Students who felt academically capable tended
to view themselves as more competent Muslims who were better prepared to understand
the Qur’an, hadith, and Islamic teachings independently. Conversely, repeated experiences
of failure or humiliation weakened students’ emotional security and reduced their
motivation to participate in learning activities. These experiences reveal that religious
identity formation among Muslim adolescents is deeply intertwined with emotional and
pedagogical experiences within educational institutions. The study further revealed that the
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need for relatedness was equally significant in sustaining students’ motivation and
emotional attachment to Arabic learning. Positive emotional relationships with teachers
and peers created a sense of belonging that strengthened students’ willingness to participate
actively in classroom interaction. Students frequently described supportive teachers as
patient, caring, respectful, and approachable. Such qualities generated emotional comfort
and reduced anxiety during the learning process.

Table 3. Interview Findings on Relatedness and Emotional Attachment

nforman nterview Excer mergin, eme

Inf t Int Excerpt Emerging Th

Arabic “A good emotional relationship between Emotional

Teacher 1 teacher and students is essential because closeness enhances
students learn better when they feel learning
appreciated.”

Arabic “Students who are afraid of being scolded Authoritarian

Teacher 2 usually become silent and approaches reduce
avoid participation.” engagement

Arabic “Peer support is important because students Social support

Teacher 3 feel more confident practicing strengthens
Arabic with friends.” motivation

Student 1 “I like Arabic lessons because my teacher is Caring teachers
patient and never humiliates students.” create comfort

Student 2 “My friends help me practice Arabic, so I feel Peer  solidarity
less afraid of making mistakes.” increases

confidence

Student 3 “When teachers become angry easily, students Fear — weakens

become nervous and do not want to speak.”  participation

These findings confirm that relational and emotional dimensions are central to the success
of Arabic learning and the formation of Islamic identity among Muslim youth. Religious
identity is not constructed solely through doctrinal instruction or curriculum content, but
also through meaningful interpersonal relationships that cultivate emotional security,
belonging, and moral appreciation. Humanistic pedagogy therefore becomes essential in
preventing alienation from religious education and strengthening students’ emotional
attachment to Islamic learning.

From the perspective of Islamic family education, these findings suggest that emotional
warmth, compassion, and ethical communication are indispensable components of
successful religious transmission (Nurhuda, 2023). The family and educational institutions
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function collaboratively in shaping Muslim youth identity through emotionally meaningful
interactions. Islamic educational values are more effectively internalized when children
experience respect, empathy, and psychological safety within both classroom and family
environments ("Implementation of Islamic Education Values in Building Students’
Religious Character through an Affective Approach Based on the Qur’an," n.d.). Thus, the
effectiveness of Arabic learning in shaping Islamic identity depends not only on pedagogical
content but also on the quality of emotional and relational experiences surrounding the
learning process.

In the broader context of contemporary Islamic family law in Indonesia, these findings
indicate that the preservation of Islamic values among younger generations cannot rely
solely on formal legal norms or doctrinal instruction. Rather, the reproduction of Islamic
family values requires educational models that are humanistic, relational, emotionally
supportive, and culturally contextual (Kajian et al., 2023). Arabic learning therefore
functions not merely as linguistic instruction but also as an important instrument for
constructing religious character, strengthening moral responsibility, and reproducing
Islamic identity within Muslim family life in contemporary Indonesian society.

Local Culture, Siri’, and the Moral Formation of Muslim Youth Another important finding
concerns the influence of local cultural values, particularly siri’, on students’ motivation
and identity formation. Based on interviews with Arabic teachers and students in Madrasah
Aliyah in Kabupaten Bantaeng, the study found that learning motivation was strongly
connected to moral values related to family dignity, self-respect, shame, and social honor.
In Bugis-Makassarese culture, siri’ functions not merely as a cultural principle but also as a
moral system that shapes educational behavior, emotional discipline, and social
responsibility among adolescents. Both teachers and students acknowledged that
educational achievement was often interpreted as a reflection of family honor and religious

morality (Ardiyansyah et al., 2025; Zubaidah et al., 2021).

The following table summarizes selected interview findings regarding the relationship
between siri’, Arabic learning motivation, and the formation of Muslim youth identity.

Participant ~ Interview Excerpt Main Theme
“Many students study Arabic seriously because they do not want to
embarrass their

Arabic ) :
Siri’ and family
Teacher 1 g
parents. In our culture, academic failure is honor
often associated with losing siri’ or family dignity.”
“Students who are motivated religiously
Arabic usually feel proud when they can read Arabic Religious pride texts

Teacher 2 correctly. They feel respected both in and social respect school and in
their family.”
“Parents often remind students that learning

Arabic Arabic is part of becoming a good Muslim Family religious child. So

Teacher 3 motivation comes not only from expectations school but also from
family expectations.”
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“I feel ashamed if I cannot read Arabic

Shame and moral
Student 1 properly because my parents always

responsibility

encourage me to learn religion seriously.”
“When I get good grades in Arabic, my family
Achievement and

Student 2

becomes proud. It motivates me to study family pride

harder.”

“Sometimes I am afraid of making mistakes in Emotional class, but

Student 3 my teacher encourages us kindly, so support and

I become more confident.” confidence
The interview data demonstrate that students frequently associated academic achievement
with family dignity, self-respect, and social recognition. The value of siri’ encouraged
students to avoid failure, maintain discipline, and preserve their family reputation through
educational success. Several participants explained that feelings of shame were not merely
individual emotions but reflected collective moral expectations rooted in family and
community values. In many cases, students feared academic failure not only because of
personal disappointment but also because failure could symbolically affect the honor of
their parents and family.

This cultural dimension illustrates that Arabic learning motivation is socially constructed
through collective moral expectations embedded within local Muslim communities. The
integration of Islamic educational values and local cultural ethics creates a unique
motivational structure in which religious devotion and social honor reinforce one another
(Erwin et al., 2025). Arabic learning is therefore perceived not only as an academic
obligation but also as a moral performance connected to religious identity and communal
respectability. Students who demonstrated competence in Arabic were often regarded as
more disciplined, religiously committed, and morally responsible.

The findings also reveal that Arabic learning contributes to the construction of socially
embedded Muslim identities among adolescents. Students did not develop religious
identity individually or independently; rather, identity formation emerged through
continuous interaction between family expectations, teacher guidance, peer relationships,
local cultural norms, and religious learning experiences. The interviews showed that
students internalized Islamic values more effectively when teachers employed supportive,
respectful, and communicative pedagogical approaches. Emotional encouragement from
teachers reduced fear and anxiety while strengthening students’ confidence in participating
in Arabic learning activities.

Furthermore, the relationship between Islamic values and local culture demonstrates the
contextual nature of Islamic education in Indonesia. The cultural principle of siri’ operates
as a socio-moral mechanism that reinforces discipline, responsibility, and educational
commitment among Muslim youth. Unlike purely individualistic motivational models, this
finding emphasizes that students’ learning behavior is inseparable from communal ethics
and collective identity formation. Therefore, motivation in Arabic learning should be
understood within broader socio-cultural and religious contexts rather than through
universal psychological frameworks alone (Hajar, 2025).
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Within the broader discourse of Islamic family law, the role of local culture remains highly
significant because Muslim family practices in Indonesia often involve negotiation between
Islamic teachings and indigenous traditions (Rasyid et al., 2024). The findings suggest that
local ethical systems such as siri’ may function as complementary moral frameworks that
strengthen educational discipline and religious responsibility within Muslim families.
Parents use cultural values alongside Islamic teachings to encourage children’s moral
development, academic commitment, and religious obedience.

This study therefore argues that Arabic learning serves not only as linguistic instruction but
also as an instrument for reproducing Islamic family values and moral authority in
contemporary Indonesian Muslim society. Through Arabic learning, students develop
emotional attachment to religion, internalize family expectations, and cultivate socially
recognized forms of Muslim identity. Consequently, Islamic family education should not
marginalize local cultural wisdom but instead integrate it constructively into pedagogical
and religious educational strategies. Such integration may strengthen the relevance of
Islamic education in responding to contemporary challenges affecting Muslim youth
identity and family life in Indonesia.

Arabic Learning as an Instrument of Character Formation and Religious Authority The
findings of this study indicate that Arabic learning contributes significantly to the
formation of moral character, Islamic identity, and religious authority among Muslim youth
in Madrasah Aliyah. Data obtained through in-depth interviews with Arabic teachers and
students demonstrate that Arabic learning is not perceived merely as linguistic instruction,
but rather as a religious and moral educational process closely connected to Islamic values,
worship practices, and family expectations. Students who showed stronger engagement in
Arabic learning generally displayed greater confidence in participating in religious activities
such as reading Islamic texts, delivering speeches, leading prayers, and engaging in
discussions concerning Islamic teachings. In this sense, Arabic competence functions not
only as academic capital but also as symbolic religious capital that strengthens students’
legitimacy within family and community environments.

The interview findings further reveal that Arabic learning serves as an important medium
for internalizing Islamic character values among students. Teachers consistently emphasized
that Arabic instruction was inseparable from moral formation because Arabic is directly
associated with the Qur’an, hadith, and Islamic ethics. One teacher explained that students
who seriously engage with Arabic learning tend to demonstrate improved discipline,
politeness, and religious awareness in daily life. Another teacher highlighted that Arabic
learning encourages students to develop greater respect toward religious knowledge and
scholars, thereby shaping their attitudes toward Islamic authority and moral responsibility.
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Table 1. Interview Findings from Arabic Teachers

Informant Interview Excerpt Main Theme

“Students who actively learn Arabic usually

Arabic learning

Arabic become more confident in reading Islamic and religious
Teacher 1 texts and participating in religious activities confidence
at school and in the mosque.”

“Arabic is not only about grammar or

vocabulary. It teaches students discipline,

Arabic Moral character

adab, and closeness to Islamic teachings

Teacher 2 formation

because they directly interact with the language of the Qur’an.”
“When students understand Arabic, they begin ~ Religious
Arabic to feel intellectually closer to Islam. They authority and
Teacher 3 become more active in religious discussions intellectual and are respected by their peers.”
legitimacy

The teachers’ narratives demonstrate that Arabic learning contributes to the formation of
religious authority among adolescents. Students who possess Arabic competence are often
perceived as having stronger religious understanding and intellectual seriousness.
Consequently, Arabic proficiency becomes an important marker of Islamic identity and
moral credibility within both school and family environments. These findings suggest that
Arabic learning functions as a mechanism for reproducing religious authority among
younger Muslim generations in contemporary Indonesia (Yasmadi et al., 2024).

The students’ interviews also confirm that Arabic learning shapes their understanding of
themselves as Muslims. Most students associated Arabic mastery with religious pride,
spiritual closeness to Islam, and social respectability. Students explained that
understanding Arabic enabled them to feel more connected to Islamic texts and more
confident when participating in religious practices. Some students also expressed that
Arabic learning increased their self-esteem because family members and peers viewed
Arabic competence as a sign of religious knowledge and educational achievement.

Table 2. Interview Findings from Students

Informant Interview Excerpt Main Theme

“I feel proud when I can understand Arabic

Spiritual identity

Student 1 expressions in the Qur’an or hadith because formation

it makes me feel closer to Islam.”

“My parents are happy when I study Arabic

Family expectations

Student 2 seriously because they believe Arabic helps and Islamic values
me become a better Muslim.”

“When I can speak or read Arabic in front of Social legitimacy

Student 3 friends, I feel more confident and respected.” and self-confidence
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The findings above indicate that Arabic learning contributes to the construction of Muslim
youth identity through interconnected spiritual, emotional, and social processes. Arabic
competence becomes a source of symbolic recognition that strengthens students’
confidence and social legitimacy. This phenomenon reflects Pierre Bourdieu’s concept of
symbolic capital, in which educational competence produces social recognition and
authority within particular cultural fields (Indah et al., 2024). In the context of Islamic
education, Arabic mastery functions as religious symbolic capital because it is associated
with piety, intellectual competence, and closeness to Islamic sources.

These findings also have important implications for contemporary Islamic family law and
Islamic family education. Within Muslim families, religious authority is increasingly
negotiated through educational competence and interpretive capacity rather than merely
through hierarchical age structures (Sari et al., 2025). Arabic learning equips younger
generations with direct access to Islamic texts, allowing them to engage more actively in
discussions concerning morality, worship, family obligations, and religious norms.
Consequently, Arabic education contributes to the democratization of religious knowledge
within Muslim society because interpretive authority becomes more accessible to educated
Muslim youth.

Moreover, the study found that communicative and contextual Arabic learning methods
were more effective in strengthening students’ religious engagement than traditional rote
memorization approaches. Both teachers and students emphasized that interactive learning
environments increased motivation and emotional involvement in religious learning.
Students became more enthusiastic when teachers connected Arabic materials with real-life
religious experiences, Islamic stories, or collaborative classroom activities. Such pedagogical
approaches created emotional comfort and strengthened students’ attachment to Islamic
learning processes.

These findings reinforce the argument that Arabic learning should be understood as a
holistic educational process involving emotional, spiritual, pedagogical, cultural, and moral
dimensions simultaneously. In the context of Islamic family education, Arabic learning
functions not merely as linguistic instruction but as an important instrument for
transmitting Islamic values, strengthening Muslim identity, cultivating moral character, and
reproducing religious authority among younger generations (Alwi et al., 2024). The study
therefore demonstrates that effective Arabic education in contemporary Indonesia requires
pedagogical approaches that are humanistic, communicative, culturally contextual,
psychologically supportive, and religiously meaningful.

Conclusion

This study concludes that Arabic learning among Madrasah Aliyah students in Kabupaten
Bantaeng functions not merely as a linguistic or academic activity, but as a
multidimensional religious, emotional, social, and cultural process that significantly
contributes to the formation of Muslim youth identity. Students’ motivation to learn
Arabic is strongly shaped by religious consciousness, psychological needs, pedagogical
interaction, emotional experience, peer relationships, family expectations, and local
cultural values such as siri’. Within this context, Arabic is perceived not only as a school
subject but also as the language of the Qur’an, hadith, worship, and Islamic identity,
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thereby giving Arabic learning a profound spiritual and symbolic meaning for students.

The study further demonstrates that humanistic-religious Arabic learning contributes to
the formation of moral character and religious authority among Muslim adolescents.
Students who actively engage in Arabic learning tend to develop stronger self-confidence,
religious participation, and intellectual legitimacy within both family and community
environments. Arabic competence functions as symbolic religious capital that enhances
students’ ability to access Islamic texts, participate in religious discourse, and internalize
Islamic moral values. Consequently, Arabic learning becomes an important medium for
the transmission and reproduction of Islamic family values in contemporary Indonesian
Muslim society.

The findings also reveal that supportive pedagogical relationships play a central role in
sustaining students’ motivation and religious engagement. Teachers who adopt
communicative, contextual, collaborative, and emotionally supportive learning approaches
are more successful in fostering meaningful learning experiences than those relying solely
on memorizationoriented methods. This indicates that effective Arabic learning requires
pedagogical practices that prioritize emotional security, student participation, and
humanistic interaction alongside religious instruction.

Furthermore, this study confirms that Islamic family education and local cultural values
remain highly influential in shaping students’ learning orientation and identity formation.
The integration between Islamic educational values and local cultural ethics such as siri’
creates a socioreligious motivational structure that encourages students to maintain dignity,
discipline, academic achievement, and moral responsibility. Thus, Arabic learning should
be understood within the broader framework of Islamic family education, socio-cultural
context, and the negotiation of religious identity in contemporary Muslim communities.

The findings of this study provide several important implications for Islamic education,
Islamic family law, and contemporary Muslim family practices in Indonesia. First, Arabic
learning should no longer be positioned merely as linguistic competence acquisition but
should be developed as a holistic educational process that integrates spiritual, emotional,
psychological, social, and moral dimensions. Educational institutions, particularly
madrasah, need to strengthen humanistic and student-centered Arabic learning models
that support students’ psychological well-being and religious identity formation
simultaneously.

Second, the study highlights the strategic role of families in reinforcing students’ religious
motivation and Arabic learning engagement. Muslim families should be encouraged to
create supportive religious learning environments at home through emotional
encouragement, moral guidance, and positive communication. In the perspective of Islamic
family law, this reflects the educational responsibility of parents in nurturing children’s
religious understanding, ethical character, and spiritual awareness. Arabic learning
therefore becomes part of the broader process of Islamic value transmission within family
institutions.

Third, the findings imply that Arabic teachers should adopt communicative and contextual
pedagogical approaches capable of creating emotionally safe and participatory classroom
environments. Teacher professionalism in Islamic education should not only emphasize
mastery of subject matter but also interpersonal competence, emotional sensitivity, and the
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ability to build meaningful relationships with students. Such approaches are essential for
strengthening students’ motivation, confidence, and attachment to Islamic learning.

Finally, this study opens important opportunities for future research. Further studies may
explore the relationship between Arabic learning and the construction of gender identity,
digital religious culture, or changing patterns of religious authority among Muslim youth
in contemporary Indonesia. Comparative research involving pesantren, Islamic
universities, or public schools may also provide broader insights into variations in Arabic
learning experiences across different Islamic educational institutions. In addition, future
studies could examine how Arabic learning interacts with social media, digital Islamic
content, and transnational Islamic movements in shaping youth religiosity and family
values. Quantitative or mixed-method approaches may also be employed to test the broader
applicability of the humanistic-religious motivational model proposed in this study.
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